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MAQOLA 

MALUMOTI 

ANNOTATSIYA: 

MAQOLA TARIXI: The swiftness with which emergency remote 

teaching was introduced during the global pandemic 

revealed the limitations of standard pedagogical 

methods of lecturing when moved to a digital format. 

The "Flipped Live" Method—is presented in this 

article as an organized educational method that 

fights against cognitive overload, passivity and 

"Zoom fatigue", while ensuring student engagement 

and retention of knowledge. Content that normally 

would have been presented in a synchronous lecture 

is replaced by asynchronous short videos, making 

lectures more interactive and allowing the professor 

to employ the time in a more productive way. The 

introduction of the Entry Ticket before the session, 4-

quadrant structure during the lecture, and the 

application exercise after the lecture make teaching 

in a virtual format effective. 
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In 2020, the education system underwent a massive and unrestrained experiment. In no 

time, millions of educators started giving their lectures using webcams and hoping for 

students to unmute. This process was difficult but it was not enough to make that method 

work well for them. The main mistake that educators made while implementing online 

education was to rely on their lecture-based teaching approach. The 50-minute lecture was 

broadcast through the web without any alterations thus leading to students suffering from 

cognitive overload, Zoom fatigue, and disengagement. The answer is not to do less but to do 

different. The only method that allows teachers to overcome the cycle of passive knowledge 

acquisition is the Flipped Live Model which is not a simple flipped classroom model but a 

hybrid approach that gives a new meaning to live time and self-time. It is important to realize 

how to implement it. 

Phase 1: The "Bite-Sized" Prep (Asynchronous) 
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The days of the traditional lecture are over. College students have no desire to sit through 

an hour-long lecture if they have the option of watching a video from the comfort of their 

home couch and at 1.5 times the normal speed. 

The practice: create short (about 10-12 minutes) videos in a high-density format. The 

videos you develop are not performances, they are brief “explainers.” You use screen-

recording technology to present a topic, a problem, or report on a case. 

The rule: for each minute of video content, a student would be required to produce one 

sentence summarizing what they just saw or one question about the concept presented in the 

video. A simple Google Form or the discussion board on the LMS can be used to encourage 

students to complete these exit tickets before coming to class. 

This makes the students listen actively, not just watch passively. You would be able to 

figure out what exactly the students do not understand prior to the live session. 

Phase 2: “Deep Dive” Live Session (Synchronous) 

This is the most important rule: do not use live time to provide information, use live time 

to solve problems. 

If you spend your entire Zoom class (50 minutes) lecturing, you have failed your task. 

The Method (The "4-Quadrant" Structure): 

1.  Initial Activity (5 minutes): Conduct a simple survey or “biggest area of confusion” 

feedback, depending on their pre-task preparations. 

2.  Difficulty Task (15 minutes): Show a difficult real-life situation. Invite students to 

work on the problem in pairs of three participants. 

3.  Consolidation (15 minutes): Call students back to the classroom. Instead of saying, 

"Do you have any questions?"  apply the "cold call alert": "I will unmute three of you in 30 

seconds and you will report what you encountered." 

4.  Clarification (10 minutes): After all students have had time to think about the problem, 

give explanations to misconceptions identified by groups.  

Phase 3. Follow-up Activity 

Learning has to go on after the end of the lesson!  It means the use of the idea of the 

"forgetting curve."  

How: Do not give a quiz, but assign a "synthesis task." Request students to prepare the 

video or to make a one-page note from memory. 

Crucially: Provide feedback via voice notes or Loom videos. A 3-minute audio clip of 

you giving personalized feedback is worth more than a week of written comments in the 

margin. It restores the human element that the screen tries to steal. 

 

The Tools You Need 

- Loom/Screencastify: For the pre-recorded content. 

- Miro/Jamboard: For collaborative whiteboarding during the live "Challenge" phase. 

- Slack/Discord: For a "backchannel" where students can ask quick questions to peers, 

reducing your email load. 

Here is a fully expanded and enriched version of **"The Verdict"** section, transforming 

it into a compelling, nuanced conclusion that addresses teacher investment, burnout, student 

psychology, and the philosophical shift in the instructor's role. 

 

The Verdict: Why the Investment Pays Dividends 
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Let's be clear: the Flipped Live Method is not the "easy" option. It requires the 

commitment of time and cognitive energy upfront. In the implementation phase, you are going 

to find yourself recording and re-recording ten-minute videos until your voice is hoarse, 

creating real challenge problems, which will inevitably fail during breakout rooms and trying 

to organize the entire course again from scratch. It is not enough to take your old PowerPoint 

slides and make a presentation; the old methods were great for teachers but were a disaster 

for students. 

But this upfront investment is actually what saves you from collapsing in the middle of 

the semester. In the old-style lecture format, you slowly burn out in six weeks. 

The Flipped Live Model reverses this process. Since in this model knowledge transfer is 

no longer the name of the game, your approach to the live session is completely new. You are 

no longer an entertainer trying to keep your audience’s attention; you are a coach entering the 

arena for practice, while the players are the ones doing all the work. The 4-Quadrant 

framework guarantees that students do all the work themselves and struggle with the content 

while you are just observing, analyzing, and guiding them in the right direction. Your voice 

is only heard once in a while of your live session but, at the same time, its role is significant. 

 

The most significant change, however, is psychological in nature and occurs for both 

parties. For students, the shift is tangible. Instead of simply receiving information during a 

one-sided lecture, students are now actively engaged in their learning process. In particular, 

completing their Entry Ticket after watching a video means being ready for class. Working 

through a difficult problem in breakout rooms means building resilience. Being "cold-called 

with a heads up" teaches them to understand that confusion is not a sign of weakness, but 

rather a necessary step to growth. Most importantly, they feel like they have a voice—not 

because you smiled in front of your camera, but because you created an environment where 

students’ misconceptions create the whole agenda. They know you are not reading from the 

prepared text; you are listening, reacting, and adapting on the spot; therefore, they trust you. 

Trust leads to change for instructors as well. You no longer are "the sage on the stage," a 

position that always involves some performance anxiety. Instead of being an entertainer trying 

to amuse the audience, you become a guide on the side. You are the navigator walking 

alongside them through the dense fog of confusion. You are not pointing at the summit from 

a helicopter; you are in the trench with them, showing them how to read the terrain. You are 

modeling the process of working through uncertainty, not merely showcasing the polished 

final answer. When students stumble, you do not lower the bar; you offer a hand. When they 

succeed, you celebrate their agency, not your instruction. 

When you take this approach, you will no longer feel the burden of being the only one 

who possesses the knowledge. You will become a designer of experiences. You will become 

a person who can lead others through challenges. You will exchange the isolation of the 

monologue for the essence of dialogue. And really, that is the conclusion of this whole thing 

- the Flipped Live Method makes not only better learners but also *happier and more 

sustainable teachers*; it brings back the joy of teaching, being true to its nature, which is 

about relationships based on the struggle instead of the broadcast. 

Stop being a broadcaster. Start being a facilitator. Stop being a showman. Start being a 

coach. The digital classroom can become human again, provided that you are ready for radical 

reshaping of the process. 
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