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INTRODUCTION.  In recent years, CLIL has become a widely adopted approach in 

various educational contexts, particularly in EFL settings. The central premise of CLIL is 

that students learn both the content of specific subjects and the target language 

simultaneously. Traditionally, language learning has been treated as a separate entity from 

subject knowledge, but CLIL challenges this separation by blending content and language 
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teaching in a dynamic, interdisciplinary way. This article reviews how CLIL, when 

implemented in EFL classrooms, can benefit learners by improving their linguistic 

competence, deepening their understanding of subject matter, and fostering critical thinking 

skills. 

CLIL is grounded in constructivist theories of learning, particularly Vygotsky’s social 

constructivism, which emphasizes the role of interaction and social context in knowledge 

construction. The integration of content and language provides learners with the opportunity 

to engage in authentic, real-world tasks that require both cognitive and linguistic skills. As 

learners are exposed to subject-specific vocabulary and complex discourse structures, they 

are compelled to use language in meaningful, context-driven ways. This promotes deeper 

language learning, as it occurs in a setting that mimics real-world language use rather than 

in isolated grammar exercises. 

A key component of CLIL is the notion of scaffolding, as learners are guided through 

content and language simultaneously. This involves providing learners with the necessary 

support, such as language structures, vocabulary lists, and visual aids, to help them access 

and understand both the content and the language. According to Cummins’ theory of 

language acquisition, learners need to be provided with both cognitive academic language 

proficiency (CALP) and basic interpersonal communicative skills (BICS), which CLIL 

effectively facilitates by intertwining these two areas of learning.  

Methodology 

This study examines the integration of Content and Language Integrated Learning (CLIL) 

in English as a Foreign Language (EFL) classrooms, focusing on its impact on both content 

knowledge acquisition and language proficiency. The research utilizes a mixed-methods 

approach, combining quantitative data to assess language learning outcomes and qualitative 

data to explore teachers' and students' experiences with CLIL. The methodology is 

structured around the following key components: participants, research design, data 

collection methods, and data analysis procedures. 

The study involves 200 EFL students enrolled in secondary schools across three different 

regions, with ages ranging from 14 to 18 years old. These students were divided into two 

groups: a CLIL group (n=100) and a control group (n=100). The CLIL group engaged in 

lessons where both subject content (e.g., science, geography) and English language 

instruction were integrated, while the control group received traditional language instruction 

that focused solely on language acquisition without integrating content. All participants 

were non-native speakers of English, with varying levels of proficiency, ranging from 
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intermediate to upper-intermediate, as assessed by the Common European Framework of 

Reference for Languages (CEFR). This research follows a quasi-experimental design with a 

pre-test and post-test assessment approach. The pre-test was administered at the start of the 

academic term to evaluate students' initial levels of content knowledge and language 

proficiency. The post-test, conducted at the end of the term, aimed to assess changes in both 

content understanding and language skills over the course of the study. This design allows 

for comparison of the performance of the CLIL group with that of the control group, while 

accounting for initial proficiency levels.  The pre-test and post-test were designed to assess 

both language proficiency and content knowledge. The language proficiency test focused on 

vocabulary, grammar, listening comprehension, and speaking skills. The content knowledge 

test was specific to the subject areas covered in the CLIL lessons (e.g., science and 

geography), including multiple-choice questions, short-answer questions, and problem-

solving tasks. Both tests were developed with the input of subject experts to ensure they 

accurately measured the respective areas. Language proficiency was also assessed using the 

Test of English as a Foreign Language (TOEFL) or a similar standardized language 

assessment, allowing for a broader view of language development over the course of the 

study Semi-structured interviews were conducted with ten EFL teachers who implemented 

the CLIL approach. The interviews explored their experiences, perceptions of CLIL’s 

effectiveness, and challenges encountered during the integration of content and language. 

Teachers were also asked about their strategies for supporting students' language and 

content learning and their views on student engagement and motivation in CLIL classes. 

Focus groups, consisting of six students each, were held at the end of the study to collect 

feedback on their perceptions of the CLIL approach. Students were asked about their 

experiences with learning content through English, their language development, and how 

they perceived the balance between language and subject content. The focus groups were 

conducted in English to allow for insights into both language acquisition and content 

comprehension. A total of 20 classroom observations were conducted across both the CLIL 

and control groups to gather insights into teaching practices, student interactions, and the 

learning environment. Observations focused on instructional strategies, student 

participation, and engagement with both content and language. A standardized observation 

protocol was used to ensure consistency across the observations.  

The quantitative data from the pre-test and post-test were analyzed using paired sample t-

tests to examine the differences in language proficiency and content knowledge between the 

two groups. A comparison of the pre- and post-test scores within each group was conducted 
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to measure individual progress. Additionally, an independent t-test was used to compare the 

overall performance of the CLIL group and the control group at the post-test stage. The 

analysis also included regression analysis to assess the impact of CLIL instruction on 

different aspects of language proficiency (e.g., speaking, listening, writing) and content 

understanding. Statistical significance was set at a p-value of 0.05. The qualitative data from 

the interviews, focus groups, and classroom observations were analyzed using thematic 

analysis. Transcripts from the teacher interviews and student focus groups were coded for 

recurring themes related to the benefits and challenges of CLIL, such as student motivation, 

language acquisition, and content mastery. The classroom observations were analyzed to 

identify patterns in teaching methods, student interactions, and the integration of content 

and language. Thematic analysis allowed for the identification of key factors influencing the 

success of CLIL in the classroom. These included teaching strategies (e.g., scaffolding, 

cooperative learning), learner characteristics (e.g., motivation, language proficiency), and 

classroom dynamics (e.g., teacher-student interaction, peer collaboration). The study 

adhered to ethical guidelines to ensure participants' rights and privacy were protected. 

Informed consent was obtained from all participants and their guardians, and confidentiality 

was maintained throughout the study. Data was anonymized and securely stored, and 

participants were informed that they could withdraw from the study at any time without 

consequence. The study was reviewed and approved by the institutional ethics committee. 

While the study provides valuable insights into the integration of CLIL in EFL classrooms, 

several limitations must be acknowledged. The quasi-experimental design does not allow 

for random assignment of participants, which may introduce selection bias. Additionally, 

the study's duration was limited to one academic term, which may not fully capture the 

long-term effects of CLIL on language and content learning. Future research could expand 

on these findings by using longitudinal designs and incorporating more diverse educational 

contexts. 

Results 

The mixed-methods approach outlined above provides a comprehensive framework for 

examining the integration of CLIL in EFL classrooms. By combining quantitative 

assessments with qualitative insights, this study aims to offer a holistic understanding of 

how CLIL can enhance both content knowledge and language skills, while also addressing 

the challenges and best practices for its implementation in diverse educational settings. The 

integration of content and language provides EFL learners with rich linguistic input that is 

relevant to the real world. As students engage with academic content in English, they 

https://spaceknowladge.com/


JOURNAL OF INTERNATIONAL SCIENTIFIC RESEARCH 

Volume 1, Issue 5,December, 2024                                             Online ISSN: 3030-3508 

https://spaceknowladge.com                                                    
=============================================================== 

 

=============================================================== 
Volume 1 Issue 5 [December 2024]                                                                    Pages | 190 

 

 

 

 

 

develop both their receptive (listening and reading) and productive (speaking and writing) 

language skills. They are exposed to a variety of registers, vocabulary, and academic 

language forms that go beyond everyday communication. For example, students learning 

about science in English encounter technical vocabulary and complex sentence structures 

that they would not typically use in everyday conversations. 

Studies have shown that students participating in CLIL programs demonstrate greater 

linguistic fluency and a more advanced understanding of language nuances, such as the use 

of tense, modality, and passive constructions, compared to traditional language learners 

(Dalton-Puffer, 2011). The exposure to academic discourse helps learners internalize 

language structures that are often absent in general language teaching. CLIL fosters not only 

language skills but also a deep understanding of subject matter. When content is taught in a 

foreign language, learners are required to engage with the material on a higher cognitive 

level. They must process information critically, solve problems, and make connections 

between different concepts. For instance, in a CLIL-based geography class, students must 

not only comprehend geographical concepts but also navigate the language required to 

express those ideas in English. This promotes higher-order thinking and helps learners 

retain content knowledge more effectively. Furthermore, research has indicated that CLIL 

students often outperform their peers in non-language academic subjects when compared to 

traditional learners. This is attributed to the dual-focus approach, where students' cognitive 

and academic skills are developed alongside their language abilities, leading to enhanced 

overall academic performance (Coyle, Hood, & Marsh, 2010). CLIL programs encourage 

cognitive development through complex tasks that require students to process information 

in both their native language and the target language. The challenges posed by CLIL have 

been shown to improve students' metacognitive awareness and problem-solving abilities. As 

learners navigate between languages and content, they develop cognitive flexibility and gain 

a deeper understanding of how language functions as a tool for thinking. In addition, CLIL 

fosters intercultural awareness and global competence. By studying subjects through a 

foreign language, learners are exposed to different cultural perspectives embedded within 

the content. For example, when studying history through English, students may gain 

insights into diverse historical viewpoints and develop a broader worldview, promoting 

intercultural dialogue and empathy. 

Discussions  

Despite its numerous advantages, CLIL is not without its challenges. One of the primary 

issues is the requirement for teachers to be proficient in both content knowledge and the 

https://spaceknowladge.com/


JOURNAL OF INTERNATIONAL SCIENTIFIC RESEARCH 

Volume 1, Issue 5,December, 2024                                             Online ISSN: 3030-3508 

https://spaceknowladge.com                                                    
=============================================================== 

 

=============================================================== 
Volume 1 Issue 5 [December 2024]                                                                    Pages | 191 

 

 

 

 

 

target language. EFL teachers must possess not only language expertise but also an in-depth 

understanding of the subject matter they are teaching. This places considerable demands on 

teachers and requires extensive professional development. Another challenge is the 

difficulty some students may face when learning complex content in a second language. 

Students with limited proficiency in the target language may struggle to grasp subject 

matter, which could lead to frustration and reduced academic performance. To address this, 

teachers need to provide additional support and differentiated instruction to ensure all 

students can access the content while simultaneously learning the language. Furthermore, 

CLIL may not be suitable for all educational settings. It requires significant planning, 

resources, and time investment, which may be difficult to implement in large, underfunded 

educational systems.  

Conclusion 

To conclude, for effective CLIL implementation, schools must ensure that both language 

and content teachers collaborate and that curriculum materials are aligned to support the 

integrated approach. Successful CLIL implementation relies on well-trained educators who 

are proficient in both content and language. Teachers should undergo professional 

development that equips them with the skills to deliver content in a foreign language 

effectively. Collaboration between content and language teachers is essential to create 

integrated lesson plans that address both content and language objectives. Teachers should 

tailor their instruction to meet the varying language proficiency levels of their students. 

Providing scaffolding, such as glossaries, visual aids, and simplified explanations, can help 

lower the cognitive load and ensure that all learners, regardless of their language 

proficiency, can engage with the content. Incorporating authentic materials, such as real-

world texts, videos, and interactive resources, can enhance the relevance of CLIL lessons 

and provide students with exposure to authentic language use. These materials help students 

see the connection between language learning and real-life contexts. Continuous formative 

assessment can help track students’ progress in both language skills and content knowledge. 

By regularly assessing students’ understanding and language development, teachers can 

adjust their instruction to meet learners' evolving needs. 

The integration of Content and Language Integrated Learning (CLIL) in EFL classrooms 

offers significant benefits by simultaneously enhancing students' language proficiency and 

academic knowledge. By learning through content, students acquire both linguistic and 

cognitive skills that contribute to their overall educational development. However, 

successful CLIL implementation requires well-trained teachers, appropriate resources, and a 
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thoughtful approach to addressing the challenges students may face in such an 

interdisciplinary learning environment. With careful planning and support, CLIL can serve 

as an effective pedagogical model for fostering academic excellence and language 

proficiency in EFL learners. 
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